This research was carried out under the MALT (Motivation of Adult Learners and Teachers), 2 years GRUNDVIG project (EU LLP). First, a list of indicators was prepared. The information was gathered from the partner countries with a questionnaire form to define national rules related to adult education and adult teachers/trainers. Then similarities and differences between the countries were determined with a comparative analysis of national rules related to adult educator/trainer in Turkey, Latvia, Sweden, Germany, England and Italy. The purpose of this comperative analysis is to define existing situations and gaps between the countries. This research was conducted with the purpose to get a list of indicators collected from the national rules of partners of the project and a list of the possible disengaged learners with the problems that they have being included in such group.
Introduction
The Lifelong Learning Programme (LLP) is the European Commission's new programme to promote cooperation in education and training across Europe i . Through a variety of programmes it will contribute to increased participation in lifelong learning by people of all ages, including those with special needs and disadvantaged groups.
. zciler et al. / Procedia Social and Behavioral Sciences 1 (2009) [2449] [2450] [2451] [2452] [2453] [2454] [2455] [2456] [2457] [2458] [2459] The Commission set out guidelines for Member States to participate in a European Action Plan for the adult education sector. The Action Plan on Adult Learning was deemed necessary due to the pressures of demographic change, globalization and the emergence of newly industrialized and highly competitive countries have highlighted the need for a coordinated policy response on adult learning in the EU. The plan targets all adults, but there is a special focus on those who are disadvantaged because of their low literacy levels, inadequate work skills and / or insufficient skills for successful interaction into society. These could include migrants, older people, women or people with a disability.
Key issues in adult learning, to be considered as part of setting the Plan, include:
• Removing barriers to participation. Participation in education and training by adults is limited and imbalanced. The lowest levels of participation are by: people with the lowest levels of initial education; older people; people in rural areas, and disabled people
• Quality of adult learning. Historically low quality provision has led to poor retention and poor quality learning outcomes.
• Systems to recognise and validate learning outcomes in order to motivate adults to participate in lifelong learning. Member States are invited to link these systems to their National Qualification Frameworks, within the context of the European Qualification Framework.
• Ageing population and migrants. In particular, immigration is seen as a way towards balancing out the impact of an ageing population and to skills shortages in certain sectors. It is also highlighted that adult learning has a key role to play to support the integration of migrants in society and the economy.
• Monitoring progress is seen as essential to provide evidence of effective policies to increase adult learning and data is historically poor in this area.
MALT Project
The MALT project idea is the result of a previous transnational exchange during the development of a G2 project, in which partners have realized, that they have similar needs regarding the maintenance of adult people on training courses, although final beneficiaries have peculiarities connected to each partner context. The first and necessary activity of the project was a research that could offer a range of information and results related to national rules that partners have to follow in order to develop courses for adults. Becouse, the most important difficulty concerns the fact that every country uses different teaching methodologies related to the national rules. It was aimed that to find out the similarities, differences and gaps related the rules through some indicators. Thus, it would be possible to find out needs and common methodologies for the project partners. There is a need to homologize such teaching methodologies using a common ground that would allow the exchange of teachers/trainers and of competences at a European level. For this purpose to create a training/educational course will allows teachers and educators to use the same training methodology at a European level. Such methodology is concretized in the CPD course. To spread the development of such a course and the results of the project, a transnational association will be established.
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Conclusion
The results collected from Turkey, Latvia, Sweden, Germany, England and Italy analyzed under the following headings;
Legislation:
According to Table 1 . there is no specific regulations on adult education in most of partner countries. However general rules in subject of teachers training are valid for teaching of adults.
Employment of Adult Teachers/Trainers:
Teachers are generally employed by the institution on the basis of an open recruitment procedure.
Educational requirements for adult teachers/trainers:
Graduating from a higher education institution with pedagogical preparation is needed for adult teachers/trainers. The same initial training conditions required for the teachers working in formal and non-formal . zciler et al. / Procedia Social and Behavioral Sciences 1 (2009) 2449-2459 2457 institutions of adult education. Also there is no qualification system like Diploma or Certification in Teaching in the Lifelong Learning Sector in partner countries except England.
Competences/Standards of Adult Teachers/Trainers:
Adult educators have similar requirements with the other teachers.
Professional Standard for Subject Teachers have been developed. The same regulations for education and competences have been applied to teachers in adult education as in the rest of the public school system. Andragogy is not a compulsory subject as a requirement for acquiring a teacher's position for adult education.
CPD programs for Adult Teachers/Trainers:
In the requirements for teachers' training there is no special training for acquiring skills for adult teaching and there is no general common further education program for adult teachers in most partner countries. In England, all full-time further education teachers and trainers must undertake a minimum of 30 hours of continuing professional development per academic year.
National/European based accreditation/qualification standards for Adult Teachers/Trainers:
General professional standards for teachers have been developed. However, there is no accreditation rules for adult education. In Sweden, Swedish National Council of Adult Education is responsible for the evaluation of educational activities and The Swedish National Commission on Validation for the competences of adult teacher has been appointed. In England, Professional Standards produced by Lifelong Learning UK and FENTO standards are used for adult teacher/trainers.
Private and public sector differences for adult teachers/trainers:
Usually there isn't any difference between private and public sector for adult teachers/trainers except employment conditions. Requirements for recruitment and appointment are same. Teachers/Trainers in private institutions are appointed through an open recruitment procedure.
Specific rules:
There are no any specific rules directly related for adult teachers/trainers.
Competences needed in the near future/European level:
The issues on
• professional standards and accreditation for adult teachers/trainers;
• European Qualifications Framework (EQF);
• competence-based curriculum;
• long-distance learning;
• module-based education systems where the material is accessed via the Internet;
• use of ICT in teaching various subjects;
. zciler et al. / Procedia Social and Behavioral Sciences 1 (2009 ) 2449 -2459 • the e-Learning Competency Framework for Teachers and Trainers;
• developing multi-cultural educational environments:
• self management:
• conflict management;
• management the introduction of new curricula and new media;
• management heterogeneous groups of students (social disadvantaged students, with learning difficulties, migration background);
• self controlled and self planned learning 
